








Discipline Problems in an American Childrens’ Summer Camp





By Miklos Rasovszky:

















June 1997














‘Children learn what they live





If a child lives with criticism,


He learns to condemn.


If a child lives with hostility,


He learns to fight.


If a child lives with ridicule,


He learns to be shy.


If a child lives with shame,


He learns to feel guilty.


If a child lives with tolerance,


He learns to be patient.


If a child lives with encouragement,


He learns  confidence.


If a child lives with praise


He learns to appreciate.


If a child lives with fairness,


He learns  justice.


If a child lives with security,


He learns to have faith.


If a child lives with approval,


He learns to like himself.


If a child lives with acceptance and friendship,


He learns to find love in the world.’
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Why I chose this topic...	





As many graduating students I also often think about the near future: the first job, the first school, the first class of my own and the first difficulties. My former classmates finished their 3-year-long program last year and most of them already have a job in a primary school. Their most common complaint is about the pupils’ behavior and the acute discipline problems.





Beginner teachers are not prepared for so many problem children and simply do not know how to manage with them. The reasons are varied: not enough practice (out of Demo School) during the college years, lack of patience or too many problem-children in the class.





All the teachers, parents and everybody working with children must be more flexible. And they must change their attitude, our view, our traditional strategy.


I spent two whole summers working with American children in a Californian camp. I was practically trained for using American methods against discipline problems. This training is the base of my diploma thesis. 





At translations the original Hungarian resources will be indicated. Less colloquial language will be used, as it is a serious piece of work but sometimes like in this introduction I will not avoid subjectivity. As most of quotations are from American writers, I will keep on using the US spelling and grammar in the whole text.





I dedicate my diploma thesis to everybody who is helpless, confused when the discipline problems come into the class, the camp or home . To everybody who is ready to change.


									Miklós Rasovszky    






























































I. Discipline problems in schools in the United States and  Hungary





The first chapter is about school-life as the most typical area of discipline problems. Certainly the educational systems are different in every country, but the age of Primary schools are the same in both countries (6 to 14). Their efficiency, their proficiency or any other aspects will not be compared. It is plain to everybody that nobody can grade the spirit. But still many people dare to say that the teaching method in the United States is too flexible and less effective than e.g. the very aggressive and strict Japanese ( Hungary is said to be approximately the golden mean).





In the following only different atmospheres will be emphasized: the most common discipline problems and the way how the teachers usually solve them. The more ideas we get to know the better we can keep discipline in schools or other areas of child development.


























I.1. The American way (based on the presentation of Annalisa 	Colburn, Peace-Corp representative, 	Sárospatak, 19 April, 1996)





‘Peace Corp is an American organization whose purpose is to support countries around the world in non-militaristic ways. Mainly it is based on establishing good relationships between Americans and the citizens of other countries. The Peace corps gets a request for certain kind of help such as engineering, medical or educational, and the US government sends qualified people to meet these request.’ (Comi-ka collage paper 1996 edition 14, p8)





For two years our collage the Comenius Tanítóképzõ Fõiskola (CTKF) had a teacher from the United States. Annalisa Colburn  from Portland, Oregon joined Peace Corps in 1994 and it sent her to Sárospatak. She was the last representative of the organization in our school. Besides teaching English in CTKF she also used to work in the local kindergarten and the primary school, so she could compare her experiences with those she could have in the States. On 19th of April 1996 she had a presentation about discipline. Her lecture is the base of the chapter about how American teachers solve discipline problems.





The average American teacher is similar to any other teachers. His pupils in the class are average children. To avoid discipline problems he also plan his lesson well and tries to get the pupils motivated. But the attitude of him is different.





The strategy of keeping discipline can be divided into two parts: what to do before the problem occurs and what to do in progress. The first step to solve the discipline problem  is prevention. It means to create a friendly atmosphere where the children have rights not only duties. The rules of the class are made by both the pupils and the teacher, usually they write them down and sign them. Children respect their own rules better than any official document. Planning the seating arrangement carefully can also prevent the problems: they are set but without humiliating them. The teacher can rely on the class helpers, the most energetic pupils in the class. The best of them can get reward for example: Person of the Month. Sometimes teacher and pupils can change their roles, so children can understand that discipline is part of the lesson and its lack makes teacher’s job harder. Like in Hungary the American teacher can also send comments to the parents, but he usually do it before anything happens. Predict Problem Days have the same prevention aims. In that case all the parents come to visit the teacher and help his work. The positive feedback is very important for the children themselves. The American teacher uses a lot of praises, he mentions various things as well when he evaluates the problem child’s behavior. Goals can be set for the whole class or individually. The prize could be anything for example a jar full with candy.





The spirit is the same in progress. It is definitely forbidden to use physical punishments or even threatening. Even shouting at children or any other kind of humiliation is prohibited (the law should be so strict in Hungary too).  When somebody break any of the rules during the lesson the teacher has a wide range of resources to control the problem child (or children). He does not even have to stop his presentation. Besides metaphysical signs (gestures, face mimes) the teacher can use his voice: he can talk directly to the problem child. If this simple signs were not enough to stop the child (for example he has something very important to say to his friend) the teacher could wait a little bit then gently remind him not to talk. It is also popular to give him a small note to the child like this ‘Peter! Please, stop talking. Thank you.’- and the discrete message will not be known by the whole class only Peter. The teacher can put his hands on his shoulder or breath his name as a warning, but must not use violence, take him out of the class and talk to him in private not even after the lesson. But another way of separation is allowed that is called ‘time out’. The teacher can give a certain time to the problem child for example 5 minutes for ‘thinking’. During this period he can not join the rest of the class even if they are playing, singing or doing any other popular activity. The punishment is only lack of rewards. Sometimes of course even the American teacher has to stop presentation and wait too. When the order of the discipline problem needs it he can ask the whole class about the situation and the punishment. If the teacher has to loose time he can miss the recess. Occasionally the children have to come to school on free days and replace in the so called Saturday School.





Summing up what has been said: the American way of keeping the discipline is built up on two sections: to prevent the problem and to solve it on a democratic way. 


  














I.2. School-life in Hungary





In 1989 the political system changed in Hungary. The form of the state turned from communist into democratic. Since that time the Hungarian educational system has been following the same way. New subjects have come into school, more pupils have started learning new languages mostly English and German instead of Russian. The unified organization of the pioneer movement has collapsed but its place has not been taken. Laws for protection of the children have been made but so far there is not any authority that ensures of keeping them. In primary schools self-governments have been founded by the pupils but these young organizations still have no power. 





I.2.1 Situation of Hungarian teachers





	Nowadays Hungarian teachers have to have higher qualification when they start their job. Despite the changes the opportunities of finding a job are rather poor. There is a very small chance to get a job as a beginner. Most beginner teacher can have a contract for only a year or only 10 months due to the financial situation of the primary schools whose directors can not afford to pay the summer months. The average salary is about 18 000-25 000 Ft (100-140 USD) per a month.  Even being underpaid the teachers in Hungary can not strike or do any kind of demonstration as other workers in public service because of their moral duties.





These facts have been mentioned as a background of the school-life in Hungary. The situation of today’s Hungarian teacher may have effects on his sense of vocation, his relationship with the children and the ways how he solve discipline problems. 





‘Discipline is of course an important matter for teachers at schools. It is a code of conduct which involves both the teacher an students in forms of behavior in the classroom and it helps learning and teaching be more effective. Both students and teacher need to know what the code is. If the code is established properly, the probability of problems is far less than if it is not. The object of discipline is not to take action when things get out of hand, but to ensure that things never reach that stage.’ ’ (Gaál-Sárosdyné 1994:30)











I.2.2. Messages to parents:





In Hungary pupils have a special document called control book. They must take it to school every day and show it regularly to their parents. The control book contains most of their personal data, their timetable, their grades etc. It also has a special section for the comments of the teachers.  The two authors have looked through more than 1000 control books analyzing the comments in connection with discipline problems. This is a translated summary of their project. The text of the comments is written in italic letters.





Dr. Katalin Farkas - Dr. Sándor Klein:


What the control books could talk about? (translation)





‘The control book is  an object of the communication between home and 


school, a messenger between parents and teachers. If these small gray books were able to speak they could talk about some pleasure, happiness but more anger, pains and tears. Behind the lines you can see the personality of incompetent parent, the disappointed teacher. Reading the notes and messages home we found the most common problems which Hungarian teachers seem unable to solve. They are the following: Children disobey the instructions, they are rude and disrespectful, do not work but disturb the lessons.





The main groups are:





1. Disobeyed the order of the teacher.


Usually the main point of the teacher-pupil relationship is mutual respect and kindness. However many teachers think that the lesson is a fight for control and often give orders and instructions. Their comments in the books look like war reports: 


Dear Parents!  Nikolett was undisciplined today and she also refused to give her control book to me.


Sometimes the teacher can win a battle and seems to be winner for a while but the result of his action  does not last for long. Soon he needs another or more warnings: 


Gábor -despite of several warnings- refuses to learn poem by heart. In the interest of the child please visit me when you have time.


The reason for the disobedience is usually hidden from the parents:


Dear Parents! Your child did not follow the teacher’s instructions but laughs at him and disturbed the lessons. Therefore  I give him a form-master’s warning. 


But it is usually clear what the problem child refused:


He is reluctant to stay here for remedial course.


After several warnings he was not willing to line up properly. He got a warning from the teacher on duty.


Sometimes the only thing that the parents know is that their child’s behavior deserved punishment.





2.  He was rude!


The most worrying aspect of Hungarian school-life may be the increasing amount of rude behavior. That is what control book comments reflect:


I give Tamás a form master’s warning for being rude and using dirty words.


Zoli was very rude today. He kicked his classmate.


These comments are usually concentrated in the control books of a few ‘bad boys’, emphasizing the acute problem:


Mihály bit his classmate today and threatened to do it again if he told.


Dear Parents! I must report that Józsi’s behavior is extremely bad. He is bites and he is rude to his friend.


Zsolti shoots gums during the lesson and risks physical safety of the others.


Despite several warning Kati spits and kicks her partners. She was also very rude yesterday.


Sometimes teachers can forget their own childhood:


He joined the fighting in the crowd on the playground.


And what can the parent do? Accept it. Not too many people can confess that they have never joined  any ‘fighting in the crowd on the playground.’





3. Disrespectful behavior


Perhaps if we teachers were able to respect them and the parents (and vice versa) the children would not deserve comments like these:


Dear Parents! Laci made disrespectful remarks about one of his teacher. During our conversation he also told me that his father has the same opinion. Please do not use notes criticizing our teachers in front of the child If you have any problem talk to the teacher not the child! Thank you.


Teachers often can realize that on the other hand they are the ones who do not respect the child’s age. But the child can not give us warnings...


Your child used an disrespectful voice with his teachers, so I give him form-master’s warning.





4. Disturbed the lesson.


The pupil keeps on crowing , neighing and screaming during the lesson. This disturbs my work.


His never-ending talk and loud laugh are very annoying. I have to warn him regularly to work.


This is the most common comment. The teacher’s duty is to teach the pupils and it is very hard when they keep on moving. If only the parent could calm down the hyperactive child before sending him to school. 


Viktor is undisciplined during Music and always talks loudly, makes noises. Otherwise he would be talented.


Often plays the clown during the lesson, I give her a warning.


The characteristics of these kind of messages is that the expressions of ‘always’, ‘in a row’ and ‘often’ show: the comments are addressed only to those who really disturb the teacher. They are not definitely slow learners. Moreover they often disturb the lesson because they have already done what the others are still working on. They need more involvement and more activities to occur them.





5. Not interested at all


Zsolt has not done the Math exercises he did not even try them. He knew that his work would be evaluated by grades, so he got double zero grade. His reaction was that  he tore his paper and threw it into the rubbish bin. For this behavior I give him a subject teacher warning


Mariann has been impudently disturbing my lessons since September. No homework and she is not interested at all in Russian. Please, change. I give her a form-master warning.


The main problem is not what the messages in the control books say, but the wrong attitude of the teachers: sometimes they do not look for (do not know it or do not want to know it) the reason for lack of interest and hope that the parents put pressure to have the children be more involved. 


Dear Parents! Laci is careless during the lesson and does not follow the course. He keeps  on yawning and dreaming. Please warn him at home.


Has Laci been dreaming less since he was warned by his parents?’


	The writers were able to show only a few different types of disciplined problems. Their criticism, the their advice and all the ideas they had after reading the comments can be debated. The reason I have chosen this article is in order to emphasize how important the teacher’s attitude is. It will also give a general picture about Hungarian pupils and the warnings in their control books.  





I.3. Summary			





In this section more discipline problems were mentioned, most of them  in the view of the teacher. The teacher decides how he prevents the problem and how he solve them. He can consulate his colleagues on things in generally but he has to take the individual responsibility.


‘Most educational institutions have agreed policies for dealing with discipline problems that the teacher is expected to follow. However when he is actually in the classroom he has considerable freedom as far as discipline is concerned.’	(Gaál-Sárosdyné 1994:30)


	At this part another fact must be mentioned: in Hungarian schools there are still many examples of physical punishments, humiliation and child abusing. Although it is absolutely against the low, Hungarian teachers often hit their pupils specially the so called problem-children (problem child is a pupil with acute discipline problems). Racism against gypsy-children is also a part of the problem, teachers usually evaluate the classes by measuring the gypsy percentage of it.





























II. Summer camp in the United States -


 a new atmosphere





In the life of an average American  child there are 3 main areas: the home, the school and the summer camp. In the United States there are more than 10 000 camps all over the country. These camps are located typically in rural or wilderness areas. Camp season lasts nine to eleven weeks.





Camping as a tradition is popular in the US. Most of the American parents send their child to camp at least once in a summer. There is not recommended age for starting camplife. Parents and their child make the decision together about when to go first. When the child first goes to camp	he


-gets a chance to prove his independence as he leaves home for a longer time.


-meets new friends, learns how to cooperate (to relate and share)


- gets more experiences about living in rustic circumstances


-improves his skills in various activities such as sports, arts etc.





There are other pedagogical benefits of summer camps. The type of the camp is determinant of what the child can experience there. The main types are:


	‘ Private Camp-:	Individuals own and operate these camps. Most campers come from higher-income families and usually stay at camp for the entire summer, often returning year after year. These camps usually all boys or all girls. They are often associated with a brother or sister camp nearby, sometimes on the same lake or just down the road.


	Agency Camps:	These are operated by the YMCA, YWCA, 4-H, Boys and Girls Clubs, Campfire, YMHA, and other community organizations. Campers from all social and economic backgrounds join in activities.


	Camps for Underprivileged and Inner-City Children: Children of many different ethnic and racial backgrounds experience a healthy outdoor environment. Many of the children have had difficult life experiences and tend to be tough and streetwise. These camps are often the children's first rural experience.


	Girl Scout Camps:	These rugged primitive, all-girls camps follow the traditional philosophies of the Girl Scots and the Girl Guides. Session last one or two weeks.


	Religious Camps:	These camps emphasized a fun outdoor experience for children while promoting the values of Christian or Jewish faiths at many different levels of religious commitment


	Special Needs Camps:	Children and adults who need special attention because of  physical or mental handicaps or learning disabilities attend these camps. Caring counselors enable campers to participate in a wide range of traditional camp activities.


	Family Camps:	These offer families a camp vacation together. Counselors work with both children and adults during day and evening activities.


	Day Camps: These camps are typically located in the suburbs and sponsor various activities  on weekdays. Camps arrange housing and meals for international staff, often with host families.’


 (CCUSA Handbook 1996)


The American summer camp has both school and home aspects.


School aspects: The child spends his time with children (campers) of the same age. A member of the staff ( a counselor ) takes special care of him. He has to keep the code (certain camp-rules). Following a fixed timetable (daily routine) the child improves hid skills in different fields (activities).


Home aspects: The child spends 24 hours a day together with his mates and the leader of the group (so called family group). That person  (the counselor) usually plays the role of the older brother. The child has more enjoyment, entertainment and adventures always together with his friends. His flexibility, adaptability and cooperative skill improve fast during the weeks of camplife.


	















































II.1 From outside: 





American summer camps used to be unknown in Europe because of the strict obligatory visa system and the expensive flight tickets.








II.1.1 Eastern part of Europe





Europe used to be divided into two parts, West and East. So for those who lived in the communist countries it was almost impossible to travel abroad: most people chose only England, West-Germany, Italy or France when they  risked traveling to the west. 





For a few years the systems have changed in the former Soviet Union, Czechoslovakia, Poland and Hungary. One of the aspects of the changes is that it is legal for young people to work in American camps. Increasing number of them tries this job every summer using different international organizations.





II.1.2. International organizations:, CCUSA, Camp America and others.





As the obligatory visa system of the USA is still very strict there are certain international organizations who help those young people mostly students who are interested in going for summer work in an American camp. These people have to apply for the program of CCUSA, Camp America, YMCA, ICCP or any others. What they usually offer is


- to test the applicants' English knowledge, 	skills for working with children and other abilities


- to place the applicant in a camp


- to get him prepared (included J-1 Cultural Exchange Visitor Visa)


- to arrange his trip to the camp (and back)


- to keep in touch with him during the summer and help him 					


The organizations usually offer two job categories: camp counselor and support staff. The camp counselor works directly with children as their leader and instructor. He leads and interacts with campers in recreational activities. (The support staff does tasks around camp to keep the camp safe, clean, and running smoothly. He works in either the kitchen, laundry, office or maintenance). These young people - mostly students -applying for the job work 9 weeks or more in the camp and get a free or reduced priced roundtrip airline transportation, free transportation to the camp, pocket money (approximately 300-500 USD) and some other benefits for their work. 





Some facts will be mentioned to emphasize the increasing number of people leaving their country for a whole summer and going to American summer camps to work with children.





In 1986 when CCUSA (Camp Counselors USA( was founded it selected and placed 47 international counselors and support staff members at US camps. Since 1986 CCUSA has placed over 25,000 international workers from 31 countries in over 850 summer camps across the United States. (CCUSA Handbook)





II.2. From inside: Camp Kennolyn





I spent two summers in this camp in (1994 and 96). I worked as a counselor and instructor. I taught mostly sport activities for example Fencing, Riflery, Archery and Soccer (otherwise Football). The age of children I spent my time with was between 6 and 12 years.





Camp Kennolyn is a well-known summer camp in West California. This private camp is not helped by organizations or associations so the tuition must be higher (in 1996 one 2-week-session cost 1579 USD). Therefore the economic level of campers is higher than other camps. Many of the campers return from one summer to the next due to the wide range of activities and the rare redwood  forest. The staff  has about 100 counselors, fifty percent is international, some of them are also returning. 





To emphasize the background of camplife the camp will be briefly outlined by typical aspects: history, location, daily routine, programs. To get the roles of discipline problems (campers and the counselor) more 'personificated' more detailed description will be used.








II.2.1. History, location





The 50-year-old private camp is owned and operated by a family. The Caldwells have always been the part of Kennolyn, and the two founders are still active and take part in works.





‘Marion and Max Caldwell (Aunt Marion and Uncle Max) were both teachers. When World War II ended in 1945 they decided to start a summer camp. They had very little money. They chose for their camp the Santa Cruz Mountains, as they wanted to have both the mountains and the ocean. Finally they found a place for sale where Kennolyn is now located.. It had 60 acres and lots of wilderness around it included beautiful redwoods, and oaks.


Uncle Max and Aunt Marion decided to have a co-educational camp although at that time almost all camps were either for boy or girls. The Caldwells named their new camp after their son and daughter (Kenneth and Carolyn): Kennolyn. In 1946 they started on borrowed money, the help of their families and by selling their home in Tulare. The first summer they had 16 regular campers, also invited their nieces and nephews so they could at least say they had a camp. They called them Aunt Marion and Uncle Max, ever since both have been called this.‘ (Kennolyn paper)





II.2.2. Daily routine, programs





 ‘Summary of a typical week at Kennolyn Camp





The day starts with the sound of the bell at 7:15 a.m. Bedtime is from 8:30 to 9:30 p.m., depending upon the age group.


Monday, Tuesday, Friday and Saturday are scheduled days for learning skills. Campers have over 30 skills which to select. There are six activity periods on these four days. Since there are only four organized scheduled days campers should attend activities regularly. A camper may choose six activities.





To offset this schedule, there is Outpost Day cabins with their counselors head out for a night and a day in the woods. This is an opportunity to hike, learn to build furniture and set up a campsite in the primitive areas. They sleep in the woods then after cooking breakfast and spending the day in the woods ,everyone is back in camp before dinner. Special Activity Days: We hold a Water Carneval and once each session the campers go to the Santa Cruz Boardwalk.





There are special evening activities after dinner. Twice each week a Campfire is held where each cabin presents a skit for the rest of the camp to enjoy. Campfires with their singing and music are highlights at Kennolyn. Other evening activities include Free Choice Night, Special Theme Night, Game Night and many others.





Sunday is a special day. Counselors and campers dress in our Kennolyn T-shirts and come to the campfire circle for a chuckwagon breakfast. This is also ‘Nurse’s Inspection Day’.





After our Inspirational Service under the Redwoods, there is time to write a letter home. This letter is admission to lunch. After lunch all campers and counselors get into swimsuits, go to beach in chartered buses, swim in the surf, build sand castles, take hikes to the tidepools or loaf in the sand and roast hot dogs for dinner. Back at camp children get a special dessert.





There are also night star hikes, three-day backpacking trips for campers entering the 5th grade and over as well as overnight horseback rides for those eligible (6th grade and over). These activities do not interfere with regular activity days.’ (Kennolyn paper) 











II.2.3. The counselor and the campers





The counselor has to spend his time with the campers 24 hours a day. His job is varied: 


1. He has 6 activities to teach for mixed groups (just like in schools). The counselor do not know these campers and their relationships well because he meets them only once a day.


2. For the rest of the day he also has a cabin group otherwise family group. As a leader of these small groups he does everything together with them. The 6-8 campers are about the same age and live in the same cabin with the counselor.


‘What is a camp counselor?





Somewhere between adolescence and adulthood there occurs in human development an age which is physically and psychologically impossible. It is that unfathomable stage known as the camp counselor a creature undefined by psychologists, misunderstood by camp directors, worshipped by campers either admired or doubted by parents, and unheard by the rest of the society.





A camp counselor is a rare combination of doctor, lawyer, Indian and a chef. He is a competent child psychologist with his sophomore textbook as proof. He is an underpaid baby-sitter with neither television or a refrigerator. He is a strict disciplinarian with a twinkle in his eye, a minister to all faiths with questions about his own. 





A counselor is a friendly guide in the middle of a cold, dark, rainy night. He can cure homesickness, air out wet bedding. A counselor is expected to repair 10 years of damage to Tommy in 10 days, make Jerry into a man, rehabilitate Paul, allow John to be an individual and help Peter adjust to the group. He is the example of manhood in worn-out tennis shoes.’ (Kennolyn paper)


















































III. Discipline problems and their solutions in the camp





The early discipline problems in the camp are feared by a beginner international counselor. His scale of moral values, his leadership  style can be strange for the campers because he has come from an other country and culture. Even the meaning of discipline problem can be doubted for him in certain situation. Language problem should be mentioned as well: a fluent English speaker can lose his ability when he has to express his view in a loud voice or has to react quickly upon something.





















































III.1. The training





These problems need practice and the help of experienced counselors. Being aware of that the management of Camp Kennolyn helped the beginner counselors very effectively by meetings, oral and written aids. It was a complete training. In the following some parts of their training will be mentioned.

















III.1.1. ‘How to get your children to do what you want them to do’





(based on the presentation of Paul Wood, M.D., an adult and child community psychiatrist and Bernard Schwartz, a psychologist and in the Child Development Depr. of Santa Ana College.)





The management of Camp Kennolyn made many efforts to provide that the campers enjoy themselves and to make the time they spend here memorable. It was also important to base the well-balanced camper-counselor relationships. Disobedience is one of the main common problems of camplife.





Before the first campers came one of the first meeting had been about that topic. During the meeting it was emphasized that 


- the counselors must be always sure what they want the campers to do.


- the counselors often are mistaken in viewing children as unable to control themselves or act differently.


- the counselors often think they are telling their children to do something when in fact, they are not expressing it clearly.





 Specially the last thought proved to be practical. More examples were mentioned about the situation:	1. the busy counselor asks sg to do ,


 	2. the camper can not follow him


					3. the counselor treats it as discipline 						problem


It was also made clear that


‘physical punishment here at camp is absolutely forbidden, including such things as pushups, etc. Yelling is not necessary - if the counselor prepares and follows these directions. A counselor must be firm, fair , listen and have fun!’ (Kennolyn paper)





An example of using physical reinforcement instead of punishment:


1. the counselor has asked the camper to go to bed


2. he refused


3. instead of punishment, the counselor takes the camper to the cabin and even places him in bed, if necessary (this need not be done by throwing  the child in bed rather it would be wrong)





Punishment does no work. Example after example can prove this. It only rewards the child with attention. Either a request with a definite demand or ignore it. Remember - a clear and firm demand given directly to the child. 





III.1.2. Agreements and rules





Breaking the rules is another common discipline problem. One valuable technique for maintaining good standards of behavior is the system of making up rules communally. Campers arriving at camp were collected together in their cabin. The first step in the life of the family group was to get a sheet of paper and decide on the rules their cabin. Campers and their counselors made their rules together (they kept the document on the wall of the cabin).


An example:


‘Rules we agreed upon


1. Speak politely to others. No dirty words.


2. Treat each other kindly. Be helpful to your cabin partners.


3. Follow counselor’s request. His job is to help you. 


4. Be prepared for your activities. Be there in time.


5.  Obey all Kennolyn rules (e.g. go to bed in time)


6. Do not forget your daily duty.


Extras:


7. No pillowfight in the cabin. Exception: when everybody wants it.’ 


etc.


As the counselor could control the discussion he suggested the rules that would probably make his job easier in the future. But rules of campers (like the last one) were also mandatory. The  children were involved and felt that this was really their agreement. 





When a camper in the cabin broke any of the rules the following questions (or similar) were advisable for the counselor to ask:





‘1. What rule did you break?


2. What did you do that broke this


3. What problem did this cause for you, your counselor and your cabin partners?


4. What plan can you develop that will help you more responsible and follow this cabin rule?


5. How can the counselor or the other cabin partner help you?’


Then finally a statement signed by the camper helped him to remember the problem:


‘ I, ............................................ will try my best to follow the plan I have written and to follow all the other rules and procedures in our cabin which we created to make the cabin a place to live and have fun together.’





Usually campers respected the agreements and kept the rules. These rules were not the rules of Kennolyn or the rules of one person. They were not even the counselor’s rules. They were their common rules.


Changing the rules, developing or correcting the agreements are possible in the future if everybody in the cabin is agreed with the changes. (They were obligatory for the counselor himself, of course).





Another American aspect must be mentioned: the children could understand right at the beginnings what they can do and can not do, but they also knew that they could do whatever they wanted to do (staying inside of the limits) without breaking the rules. That is why creating the rules, drawing the line must be done carefully.


As Wood and Schwartz say about their method:


 ‘ it may seem to be rather unfeeling and authoritarian way to raise children. Only if it is looked upon as a total child-rearing approach. It is not. There is no reason why a counselor can not be nurturing and understanding and at the same time very clear about what the child is allowed to do and not to do. Children can be given freedom and yet held steadfastly to those standards which they feel are vitally important. The real danger is in hassling over their behaviors while not demanding that they cease.’





III.1.3. Fights: mediation in action





The third typical discipline problem in Camp Kennolyn was the fighting between campers. Most of the time campers could solve their own conflicts. Moreover American children really needed to be independent up to a certain limit. Sometimes outside help, a mediator was needed.





(Grace Contrino Abrams Peace Ed. Foundation, Inc. Miami, FL 1990)





The counselor as a mediator can interfere when he is asked by the campers to do it or when the situation, the relationship of the  fighting campers needs it. The counselor has to ensure that everything that is said during the session will be kept confidential. (except if it has to do with drugs, weapons or abuse, which must be reported to the management.) For the counselor it is mandatory to follow the steps of 





Mediation Procedure.





1. Five Ground Rules


Any kind of fights need to have rules. The first step is to explain the following Five Ground Rules: 





- ( one: be willing to solve the problem.


- ( two: listen without interrupting,


- ( tree: tell the truth.


- ( four: be respectful: no name calling or fighting


- ( five: take responsibility for carrying out your agreement.





To prevent violent fights, it is advisable to have these rules in the agreement made on the first day of camp. Then later, during the mediation it is enough to remind them. ( ‘ Please listen to him, remember rule ( two.‘ )





2. Telling the story


The fighters have different versions and usually both want to tell the mediator first and very detailed. The mediator decides who talks first and how long. The mediator has each person in turn tell his side of the story. The mediator repeats in his own words what was said by both fighters (You said ‘.................’ and you said ‘..............’). Then each person tells how he feels and why, followed by the mediator’s repetition (‘You feel .............. because .................’).





3. Searching for solutions


The mediator asks both campers to think of solutions to the problem. (‘How do you think this conflict can be solved?’) The mediator listens to them, sums up each idea and write them down as it is given.





4. Choosing the best solution


Finding the compromise is the hardest part of the procedure. The mediator asks both people to select the ideas that they think will solve their problem. (‘Which ideas do you think will best solve the conflict?’) The good solution is satisfying to both sides, realistic and do-able. The counselor must be sure that each camper agrees to do something. If the problem is solved it is advisable to have the campers write and sign an agreement about it.





5. In the future


Sometimes fighters do not give up entirely the point of their view. They often hide their real emotions and their attitude must be checked. The mediator asks each camper what he could do differently to prevent this from happening again.





6. Closing


The camp, even the cabin is a closed community. To prevent rumors from spreading the mediator reminds campers to tell their friends that the conflict has been solved. He also thanks each person for the cooperation and solving their conflict nonviolently.





The whole procedure is shortened in practice. Sometimes the campers themselves (without mediator)  follow the steps from the beginnings to the typical American end: a big handshake between the former fighters.

















III.2. More examples of practice:





In the former section the training and its methods were outlined. Three general discipline problems (and their solutions) were mentioned: 


1. Not following the request of the counselor (disobedience)


2. Breaking the rules of the agreement


3. Fights





It is advisable to mention examples how these methods worked (or did not work) in practice. More colloquial language will be used as these are my experiences I had in Kennolyn.








III.2.1 Examples of disobedience





Talking loudly


1 July - Riflery period: The campers were shooting in three groups. While the first line was concentrating the others were talking loudly. Mark ( a young counselor) warned them 4 times to be quiet then lost his temper and sent one of them to see the manager. This solution did not work (as everybody was talking the one who was punished did not understand the reason for leaving). They were still loud.


	I offered a deal: ‘The one who talks the least can choose gun first.’ (when switching the groups they had a chance to use different rifles). They kept it and talked without words. They  started to enjoy the new game.


 


‘Why do not we fence immediately?’


2 July - Fencing period : The activities in this American camp do not need professionals. The trainings are  taken less seriously and the children got used to start every sports immediately. But fencing has to be started at the basics learning the footwork at first. Specially the young ones could not understand that, when lack of patience was too big I motivated them by games related to the sport. They soon calmed down.





‘I want to fence first!’


5 July - Fencing period: When the campers became experienced they had more chance to fight. Another discipline problem came: they all wanted to fence but only two of them were allowed to do it in the same time, due to safety rules. I gave the role of 4 judges to the ones who were not fencing and the others could go and have a water break. We switched in turns, taking the responsibility of the judges was a satisfaction.





‘Read my story not his.’


19 July - Greg’s Cabin: Greg was another counselor who had a day off. During this 24 hours I had to take care of his 9-year-old campers . Our relationship was well balanced during the day but before sleeping more discipline problems showed up. Being selfish they all wanted me to read their stories. Finally I offered to read a short one of my book. If they like it we can go on if not we can try another one. It worked , they liked the deal. 

















III.2.2. Examples of breaking the rules





‘Tongue-check’


4 August - Giving out popstickles. A popstyckle is a colored sweet and iced sweet. The campers often get sweets, refreshments and the very popular popstickles. Some of the children tried to cheat and get seconds. Counselors giving out the sweets could not be sure because they did not have a good checking system. My idea was to ask the children to put their tongues out. They thought we check the color of their tongue but in fact we checked their reaction to this request. Those who did it without getting embarrassed were definitely honest. The others gave clear sign of being liar (e.g. getting confused, blushed, smiling etc.). Young American children can not lie into an adult’s throat. This funny solution worked better than any deep discussion about not to cheat or lie.








‘I do not like picture-days!’


 14 July - Picture day: Every session has a so called picture day when there is a picture made about the campers with their counselors. My cabin group did not like this event and made funny faces and gestures before the camera. All my tries failed we could not make the picture. Finally I had a talk with the loudest one: ‘You might think this as a funny moment now but it will be a picture for your life. Later you would change your mind but then it is too late!’ Then I gave him 3 ‘minutes time off’ so he could think about it. When he came back he stopped making pressure on the others. This way we could have the picture, as a nice memory of the days we spent together.





III.2.3. Examples of fights





Brothers in the cabin


18 June -The Whiteley brothers. Justin (9) and Aaron (10) Whiteley came together into the same session. So they had known each other before they met the other campers but their strong relationship was not useful part of our cabin community. They often tried to threaten the others specially younger children. To make my job harder they had a secret language, nobody could understand it except them (they put ‘ape’ fate each syllable instead of ‘What’ they said ‘Whapet’). They often fought against other campers and play the role of mediator. Besides solving short period problems my best solution to improve their sharing and cooperation in their cabin group was two praise more the younger one, Justin. Each time his brother tried to make pressure on him I said: Let him make his own decision. After a while it worked.





Being violent


11 July- Tournament. Although competitive activities were not recommended in Kennolyn sometimes I organized Fencing Tournaments. The campers liked it and those who lost always had a chance to fight again and again, so they did not loose their interest in this sport. Certainly the young fencers were very excited and did their best. One of them Luke was so violent that some of his opponent was crying after the fights. He also said that the judges were cheating when he lost a point. One of the judges and Luke were close to fight. My mediation solved their problem but still he was very violent. After several warnings I gave him time out. Later I offered him being one of the judges but he was still totally upset and did not want to take part any more. He did not even want to fence again. Finally I asked the least experienced and youngest camper to challenge him. Luke kept it and fought very softly against him and let him won. That meant that he really liked fencing and he was able to control himself.  
























































IV. Summary





The topic of this diploma thesis was chosen to present a new attitude for Hungarian teachers, counselors and anybody  else working with children.





In the first chapter  a comparison of different atmospheres in schools in the  United States and Hungary was mentioned. It was followed by some typical aspects of the main discipline problems in the two countries. 





As American summer camps are unknown in Hungary, in the second chapter a clear approach and description helped to outline the atmosphere  of them. More details were mentioned about Camp Kennolyn where I spent two summers and I got a training in connection with this topic. Three ways of solving the most common problems in the camp were emphasized: how to get the children to do what the counselor wants them to do, how to make rules and agreements together in a democratic cabin and how to be a mediator when the fight needs it. In the last section more experiences from Kennolyn, examples of the main discipline problems were mentioned and the solutions I thought to be the best. As method can be different from practice, my examples and their solutions could be different from the ones those who were mentioned earlier.





This diploma thesis was not determined to answer all the questions in connection with discipline problems in a summer camp. The solutions mentioned here were not the only solutions. The ideas of the solutions can be used in other atmosphere as well: in/out of the classroom, at home,  on a trip with young children etc.
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